ACTIVITY 4: Laddering Activity

Laddering involves the creation, reviewing and modification of knowledge travelling between the concrete and the abstract. So, it is a useful
activity to help you think of the relationship between theory and practice. Beginning with an existing idea, “ladder up” by asking, of what wider
category is this an example? “Ladder down” by finding more examples. Then “ladder up” again by seeking an even wider category (big picture)
from the new examples obtained from step 2. Generally, “laddering up” toward the general allows expansion into new areas while “laddering
down” focuses on specific aspects of these areas. ‘Why-type’ questions are ladders up; ‘so-what-type’ questions are ladders down.

Here is an example:

ABSTRACTION: absences/silences

4

You are cdncerned
about representation
in this coujntry in
children’s literature
and what this teaches
children. |

FIND MORE
EXAMPLES: reading
books with BAME
characters are all
stories set overseas.

ABSTRACT TO A CONCEPT:
Exoticism A

CONCERN/CRITI‘-:CAL INSPECTION:

You are concernied this might
lead some children’s cultures to
be exaggeratedand
misrepresented.|

START: YOU NOTICE inclusion of
different cooking utensils from
around the world in early years
kitchen area

Abstract

Concrete

Ladder up
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Macro-context (social
context in which
education lies)

Micro-context
(class or school)

CONCEPT: Exoticism

4
CONCERN/CRITIQUE: May
solidify notions of difference and
leave unchallenged negative
associations between certain
differences.

v

FIND MORE EXAMPLES: reading
books with BAME characters are
all stories set overseas.



Either, find an example of something interesting that you have noticed in practice in the school (positive or critique), which you would like to
think more about by relating this to race equality theory (as in our RP session and readings). Ladder up to a concept by thinking through your
concerns or by undertaking a critical examination, drawing on our RP work together. Once you have done this ladder back down by finding
further examples in practice.

Record your thoughts in a diagram like this:
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Or, start the other way around. Working from a concept you have thought about in University which interests you, think about possible
ramifications in terms of classroom practice, then ladder down by investigating the class/school environment and practices. Then ladder back
up by widening your thinking to incorporate an even broader concept. So, in the example above, one could say that exoticism is a form of
essentialism!

Record your thoughts in a diagram like this:
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